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Writing at Purbrook Junior School

Our writing intention:

At Purbrook Junior School, we inspire all of our pupils, regardless of ability and background, to - Dream Big. We nurture them so, no matter what
their goal, they will strive to be the very best that they can be and therefore be open to a rich and wide world of opportunity. We believe that giv-
ing them the skills required to be great writers will enable them to achieve their very best.

We want pupils at our school to feel confident in communicating their knowledge and ideas through their writing. We want pupils to acquire a
rich vocabulary, a good understanding of grammatical rules and be able to apply spelling rules and consider spellings patterns throughout their
time at our school. We want children to write clearly, accurately and independently adapting their writing based on audience, purpose and form.
We believe that all pupils should strive for high standards of presentation enhanced by clear and legible joined handwriting. We want children to
play a part in the editing process and understand the purpose of editing to improve refining their work during and after writing. We will support
those with SEND in writing using various scaffolds and support systems such as Clicker 7 to enable every pupil to achieve their full potential.
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Writing at Purbrook Junior School

The implementation of writing:

Classroom Organisation: English is taught as a whole class session so that all children have access to the age-related National Curriculum. Within these lessons, staff will adapt
and scaffold the learning to enable children who find writing a challenge to still achieve. This may involve word banks, sentence stems or additional adult intervention for ex-
ample. Children working at greater depth will show a greater recognition of the impact their writing has on a reader and include a wider remit of vocabulary and grammatical
features.

Spellings: The teaching of spelling will be variant depending on the needs of each cohort. Where necessary, children will be grouped based on their phonetical awareness or
spelling age. Teachers should make use of the Babcock scheme for spellings and provide phonics by way of intervention using the Phonics Play online platform. When marking
work, teachers should follow the guidance for the correction of spellings as per our marking policy.

Grammar and Punctuation: Grammar and punctuation will be largely taught within lessons and within the learning journey of a piece of writing. This enables the learning to be
purposeful and fit for the context in which they are writing. Staff may deem it appropriate to deliver stand alone lessons in order to embed or develop or consolidate particular
skills.

An Writing Learning Journey: All year groups have been provided with a writing overview grid (See p.13) which ensures there is coverage of both fiction and non-fiction writing

and exposes the children to a range in form from story writing to letters to blogs. Year leaders in conjunction with the English Leads create a half termly overview closely linking
reading and writing together. Writing stimulus is provided by a rich text driver. Teaching staff will use a ‘working backwards’ approach in order to plan a sequence of lessons
enabling children to produce writing fit for their audience, purpose and form. Children are shown the expectations of their final written outcome using the Duran Box Model
and learning is built upon throughout. At the end of each unit, usually around 2-3 weeks, children produce an independent, extended write which is assessed using the WEGGS
(p16-19).

Marking and Feedback: See feedback policy for guidance.

Assessment: Assessment of writing should take place at the end of a unit of work. The child’s piece of work should then be assessed using the WEGGS. This should be around
2—3 pieces per half term. Regular moderation should occur across year group and across the school to ensure a consistent approach.
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Writing at Purbrook Junior School

The Impact of Writing:

Pupils will enjoy writing across a range of genres and cross curricular contexts

Pupils of all abilities will be able to succeed in all English lessons because work will be appropriately scaffolded
Pupils will have a rich and varied vocabulary that they use within their writing

Pupils will have a good knowledge of how to adapt their writing based on the purpose, audience and form

Pupils will leave Purbrook Junior School being able to effectively apply spelling rules and patterns they have been
taught

The % of pupils working at ARE within each year group will be at least in line with national averages.

The % of pupils working at Greater Depth within each year group will be at least in line with national

averages

The will be no significant gaps in the progress of different groups of pupils (e.g. disadvantaged vs non-disadvantaged)
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Purbrook Junior School

At Purbrook Junior School, some learners will still be in the early stages of their writing journey. There is an expectation that all children should be fluent in phonics up to

phase 6 by year 2 but this will not be the case for some of our learners. Detailed below are the skills required and when they should be acquired as detailed in the Letters and

Sounds document.

Phase Phenic Knowledge and Skills

Phase One Activities are divided into seven aspects, including emvironmental sounds, instrumental sounds,

(Mursery/Reception) body sounds, rhythm and rhyme, alliteration, veice sounds and finally oral blending and
segmenting.

Phase Two Learning 1g betters of the alphabet and one sound for each. Blending sounds together to make

(Reception) up to 6 weeks words. Segmenting words into their separate sounds. Beginning to read simple captions.

Phase Three The remaining 7 letters of the alphabet, one sound for each. Graphemes such as ch, oo, th

(Reception) up to 12 weeks

representing the remaining phonemes not covered by single letters, Reading captions, sentences
and questions, On completion of this phase, children will have learnt the "simple code", Le. one
grapheme for each phoneme in the English language.

Phase Four No new grapheme-phoneme correspondences are taught in this phase. Children learn to blend and
(Reception) 4 to & weeks segment longer words with adjacent consonants, e.g. swim, clap, jump.

Phase Five Now we move on to the "complex code”. Children learn more graphemes for the phonemes which
(Throughout Year 1) they already know, plus different ways of pronouncing the graphemes they already know.

Phase Six (Throughout Year z and beyond)

Warking on spelling, including prefixes and suffixes, doubling and dropping letters etc.

It is expected therefore that on entry to our school teachers will need to put into place a phonics intervention for those who did not pass the phonics assessment in year one
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Year 3 Writing Progression

Composition § Vocabulary, punctuation and grammar

Plan their writing by:

discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar
discussing and recording ideas

I can plan my writing by discussing it ond tolkimg about how to improve it wsing exampies from other writers that [ like

I can plan my writing by tolking about the important parts to howve in g story, poem, on explanation or non-fiction piece and | con re-edit it

Draft and write by:

composing and rehearsing sentences orally [including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence structures {English Appendix 2]
I can rewrite my work making improvements by saping the work out loud, using the best words | know ond mokimg sure 2 use conjunctions such as when, before, gfter, while; use adverhs
such as then, next and soon; use prepositions such os before, after, durimg, in ond becouse

Pupilz should be taught to:

Develop their understanding of the concepts set out in Englizsh Appendix 2 by:

Extending the range of sentences with more than one clause by using a wider range of conjunctions, including when, if, because, although, as, after, before, while
Pupilz should be taught to:

=  develop their understanding of the concepts set out in English Appendix 2 by

uging conjunctions, adverbs and prepositions to express time, place and cause
I can talk about fime, place and cause using these words. whern , before, while, 5o, because, then, next, soon, therefore, before, after, duing in, because of

Develop their understanding of the concepts set out in Englizsh Appendix 2 by
Choozing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition
[This iz a Year 4 Target Tracker statement. However to aid cohesion in writing, teach children how pronouns can be used to avoid repetition)

Draft and write by:

ofganising paragraphs around a theme [ Introduction to paragraphs as a way to group related material
I can use porogrophs to organise my writing so that blocks of text group refoted materiol

I con use porographs, headings and subheading to aid presentation

Draft and write by:

in narratives, creating settings, characters and plot

I can draft amd write descriptive work that cregtes settings, charocters and plots

Introduction to inverted commas for direct speech - | can use speech marks correctly sometimes

Draft and write by:
in non-narrative material, using simple organisational devices [for example, headings and sub-headings)
I can draft amnd write moteriol such as instructions, using heodings ond sub-heodings to orgonise my work

Evaluate and edit by:
assessing the effectiveness of their own and others” writing and suggesting improvements
I can re-recd my work to improve it for my gudience




Year 3 Writing Progression

Comyposition [/ Vocabulary, punctuation and grammar

Plan their writing by:

discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar
discussing and recording ideas

I con plan my writing by discussing it and talking obout how to improve it using exarmpies from ather writers that [ like

I can plan my writing by talfking about the important parts to howe in @ story, poem, an explonation or non-fiction piece and | con re-edit it

Dwraft and write by:

composing and rehearsing sentences orally [including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence structures (English Appendix 2)
I con rewrite my work making improvements by saping the work out loud, using the best words | know ond mokimg sure I: use conjurctions such as when, before, gfter, while; vse odverbs
such as then, next ond soon; use prepositions such os before, after, during, in and becouse

Pupils should be taught to:

Develop their understanding of the concepts set out in Englizh Appendix 2 by:

Extending the range of sentences with more than one clauze by using a wider range of conjunctions, including when, if, because, although, as, after, before, while
Pupils should be taught to:

=  develop their understanding of the concepts set out in English Appendix 2 by
using conjunctions, adverbs and prepositions to express time, place and cause
I can talk abowt fime, place and cause using these words: when , before, while, 5o, because, then, next soon, therefore, before, after, diving in, because aof

Develop their understanding of the concepts set out in English Appendix 2 by
Choosing noung or pronouns appropriately for clarity and cohesion and to avoid repetition
[This iz a Year 4 Target Tracker statement. However to aid cohesion in writing, teach children how pronouns can be used to avoid repetition)

Dwaft and write by:

organising paragraphs around a theme [ Introduction to paragraphs as a way to group related material
I con use porogrophs to organise my writing so that blocks of text group related matericl

[ con use poragrophs, heodimgs and subheading to oid presentation

Draft and write by:

in narratives, creating settings, characters and plot

I can draft and write descriptive work that cregies settings, chorocters ond plots

Introduction to inverted commas for direct speech - | can use speech marks correctly sometimes

Dwraft and write by:
in non-narrative material, using simple organisational devices [for example, headings and sub-headings)
[ con draft and write material such as instructions, using heodings and sub-heodings to orgamnise my Work

Evaluate and edit by:
assessing the effectiveness of their own and others” writing and suggesting improvements
I can re-recd my work to improve it for my oudience




Planning
Children use story maps, mountains, grids and ‘boxing’ up to plan and develop ideas.

Plznning is based upon the ideas children have explored in the writing models they have been exposed to.
Children are beginning to select words, phrases, sentence structures that they like and incorporate thiz into their own planning.

Text

Fiction

Children plan and write the 5 part story structure with greater confidence.

They use paragraphs to separate the 5 parts accurately.

Characters are further developed through the use of adverbs and dislogus. They begin
to use show not tell to develop character and setting 2.g. showing the time of day and
wiesther

Settings continue to be developed through the use of senses.

Writing shows purposs and some awareness of audience

Tense and person are generzlly consistent.

Mon-Fiction

Children use parzsgraphs to group relsted materizl. They can organise information under
subheadings or headings.

Children begin to use topic sentences as 3 way of introducing paragraphs

They can write an introduction that engages the reader drawing on models that they hawe
been exposed to.

They include additional orgznisationzl features e_g. bullet points for facts, diagrams, fact=s
boxes etc.

They understand how to write an ending for a non-fiction text. This shouwld be based on the
writing model they have looked st e.g. personal response, amazing facts, reminders wow
comment etc.

hajority of the writing is in the correct tense and person.

Writing =hows purpose and awsareness of audience e g. they begin to adapt languaze &
semtences structures to suit the audience they are writing for.

Sentente-l

There continues to be evidence of simple, compound (BOAS) and subordinating sentences that show = wider selection of conjunctions (e.g. those in addition to b/b+ - although, after,

before, while]

Children continue to vary their sentence length. In addition they expand ideas by:
Uzing adverbs to embellish simplze sentences

Uze prepositions to place the action

Write list sentences

Sentence of 3 for description e.g. the coftoge was almost invisible, hiding under a thick loyer of snow and glistening in the sunlight

Double —ly ending sentences e.g. He igughed lowaly and heortily

Sentence structures that children have been exposed to in writing in both fiction and non-fiction are evident within their own pisces of writing.

Children are using 2 wider s=lection of conjunctions, adverb and prepaositions to exprass time, place and cause. They are able to edit their writing to include them because they

understand the impact and purposs they have inwriting-




Vocab/grammar

Langusge chaoices continue 1o be based on words ‘mag-pied’ from resding and are included in writing. They include words phrases and structures based on the models they read eg.
phirasing such as Another possible explanation is

Children understand when to use 2’ and ‘an’ but may need reminding about this when applying into writing.

Children begin to the present perfect form of wverbs in contrast to the past tense

Punctuation/Editing:

Children can with greater independence self-edit their work for punctustion [full stops, capital letters, apostrophes, exclamation marks, guestion marks, commas for listing). With
support from peers and class teachers; they can edit writing for vocabulary and grammar choices. They wuse opportunities to read their work out loud to support them in making changes
that affects the piece of writing. This may include the use of re-writing sentences in different ways. It is clear from books that this is 2n on-going part of lessons.

By the end of the Year children should be able to use and define the following words
Preposition, conjunction, word family, prefix, dause, subordinate clause, direct speech, consonant, consonant letter vowel, vowel letter, inverted commas

Handwriting

hgjority of work shows dizgonal and horizontal strokes that are needed to join letters.
Kmow 2ll the letters, when adjacent to one another, are best left un-joined.

Writing iz spaced so that ascenders and descenders of letters do not touwch




Year 4 Writing Progression

Composition / Vocabulary, puncteation and grammar

Man their writing by:

discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar

distussing and recording ideas

1 can plan and improve my writing by dissigsing examples from other writers that | ke and looking of their use of senfence strictiure, use of words and grammar

1 can glan my wiriting by tolking about the importent parts do hove in a story, poem, an explanation or ron-fiction plece and | can redraft this work o number of times

Draft and write by:

oomposing and rehearsing sentenoes orally (including dialogue], progressively building a varied and rich vocabulary and an increasing range of sentence structures (English Appendin 2)
| .con rewrite my work making improvements by sawing the wark out lood, using Ehe best words | knowr ong' the best seatence strochireas | .eon

Pupils should be taug bt to:

Develop their understanding of the concepts set out in English Appendix 2 by:

Extending the range of sentences with more than one clause by using a wider range of conjunctions, including when, if, because; although,

Pupils should be taug &t to:

Develop their understanding of the concepts set owt in English Appendix 2 by
usiing conjunctions, adverbs and prepositions to express time, place and cause
I .con badk about time, plade gnd caie wsing these words: when | befors, while, 40, baomide, Haen, next, soon, therefore, hefore, after, during in, becoirse of

Use of inverted commas and punctuation and other puncuation to indicate direct speedh |for example, a comma after the reporting ¢ lawbe; snd punctuation within imered commas.
The conductor shouted, " down!”
I ean use inverted commaos and other punctivation to ndicote direct spesch

Noun phrases expanded by the addition of modifying adjectives ; nouns and prepositional phrases (eg. the teacher sipanded bo: Bhe strict maths teacher with ciunrly Fair)
1 con murke moy writing interesting by vesing aodisctives and otfer descrigtive method's

Use fronted adverbials [for example Loter that dajy, | heard the bad news)

Using commas after fronted adwerbials

| con wte an adwerh phrose of the start af o sentence e.g. Loter that doy, | heord the bod mews

| .con e comimars after adwerhiols of the hegining of a sendtence £ Loter that day, we heord the good mews

Drafft and write by:

organising paragraphs around a theme)! Use of paragraphs to organise ideas around a theme

1 oo ik garogrophs fo orpaaise my writiig 2o that blacks of text flow and ideos are grooged togetfer
1 can wse paragrophs to organise ideas around o theme

Draft and write by:
in narratives, creating settings, characters and plot
1 .con draft and rewrite work thot crédtes settings, charocters and plots that excite Bhe readers by wsing my beit vooabuwlory and [oan adapt my work depe noing on the qudisnce

Drafft and write by:




in non-narrative material, using simple organisational devices [for example, headings and sub-headings]
[ con orgonise my mon rarrgtive writing so thot it haos headings and sub headings

Evaluate and edit by:
assessing the effectiveness of their own and others” writing and suggesting improvements
I can assess my work and that of others and suggest improvements

Evaluate and edit by:
proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronowns in sentences
[ can edit my work by chonging the grommar to improve the way my work reads

Evaluate and edit by:

proocf-read for spelling and punciuation errors
[ can proof read my writing for spelling ond use of punctuation

Evaluate and edit by:
Read alowd their own writing, to a group or the whole class, using appropriate intonation and controlling the tone and vwolume so that the meaning is clear.
I can read my work out to a group with confidence and make sure it sounds interesting, controlling the tone and volume so that its meaning is cleor

Indicating possession by using the possessive apostrophe with plural nouns/ Apostrophe to mark plural possession [for example, the girl's name, the girls" names|
[ can expligin the difference between the plural and possessive —s
[ con use apostrophes to mark plural possession e.g. the girl's nome, the girls' nomes

Standard English forms for verb inflection instead of spoken forms [for example, we were instead of we was, or | did instead of | done]
[ can use the correct form of the verb inflection e.g. we were instecd of we was

Develop their understanding of the concepts set out in English Appendix 2 by

Appropriate choice of nouns or pronowns within and across sentences for darity and cohesion and to avoid repetition

(Thiz iz a Year 4 Target Tracker statement. Howewver to aid cohesion in writing, teach children how pronouns can be used to avoid repetition)
[ con use o mixture of pronowns and mowns i my writing to oid continwity and avoid words being repeated

Terminology for pupils: Determiner, possessive pronoun, adwerbial (in addition to that of Year 3)
[ can understand and wuse the following terms: Determiner. Pronown, possessive pronown. Adverbial




Manning

Children are secure in using planning tosls &g, stary maps, mountaing, grids and “haxing’ up
They continue ta base their ideas and plan around good writing models they have explored and discussed.

They begin to adapt these ideas into their own plan with greater independence.

Text

Fiction

Children plan and write the 5 part stary structure independently.

They know when to start 3 new paragraph — time or place.

Writing show greater links between these paragraphs eg. through the wee fronted
adverbiak- Loter that day, conjunctions e.g. Meanwhile, desp in the farest,

There is greater cahesion between ideas through the use of nouns and pronouns to
avaid repetition.

Characters are further developed through the use of adverbs and dialogue. Thay begin
to understand the wse of action and character reaction ta develop character within
situations.

Majarity of dialogue is punctuated correctly and beginning ta use a new line for & new
speaker.

They continue to use show not tell ta develop character and setting eg. shawing the
time of day and weather

Settings continue ta be develaped through the wse of senses.

Children begin ta build suspense writing to introduce the dilemma e short sentencas
far tension, show nat tell, use of empty words, use of repeated guestions eic

Stories bagin to show a clearer distinction batween resolution and ending.

Writing shows purpase and greater awarenss of audience.

Tense and person are mastly consistent.

Mon-Fiction

Writing shows that children are confident in organising their ideas around a theme,

The organisation of the test is lagical.

Children use topic sentenoss, subheadings and heading to arganise and arientate a reader.
Introduction i engaging or informative.

They include additional argansational features e g bullet paints for facts, diagrams, facts
haxes ete.

They desslaop endings by including: @ persenal apinion, response, extrn infarmation, réemingers,
guesiions, wamings, encowregemeant to the reader,

Writing limks information within & paragraph with & range of conjunctians e g as wel a5, in
addition o, furthermore

Writing i% in the correct tense and persan.

If appropriate, view point is gensrally maintained.

Purpose af writing is clear and children can write for different apdiences and with support
adapt writing for this,

Sentence |

Children continue to arange of sentence types they have been exposed ta within a piece of writing that show evidence of varying canjunctions

Children begin ta manipulate the sentence stroctures they haee been expased to with greater confidence e g. writing it in different ways and bagin to understand the affect this has an
their writing e.g. Because of the thunder, the children ran inside or loudly and Reartily, be lpugihed, This may be evidenced as part of the editing process,

They continue ta use sentences structures they have been exposed toin Year 3 and apply a greater range of Year 4 sentence constructians,
Sentence of 3 for action, expanded noun phrases by madifying adjectives or prepositional phrases /24" sentence types e.g. (the teacher expanded ta the strict teacher with curly hairl,
naun, whichfwhofwhere sentences, embedded -y -ipg clavse sentences, use of fronted adverbials o show when, whers, how, and many questions sentences.

Children use conjunctions, adverbs and prepasitions to express time, place and cause,

Children begin ta use chains of reference to oreate cohasion within a paragraph thraugh the use of approprigte choice of nouns and pronauns




Vocab/grammar

Langusge choices continue to be based on words ‘mag-pied’ from resding and are included in writing. They include words, phrases and structures bazed on the modsls they read
Children continue to use the pressnt perfect form of verbs in contrast to the past tense and children begin to use standard English forms of verk inflection instesd of spoken forms 2.2,
wie were instesd of we was

Children use ‘s' and ‘an" correctly when writing.

Children use superlatives and comparatives appropriately

They create similes and use personification as and where appropriate.

They use the apostrophe for possession with plural nouns e.g. the girls' name, the girls name.

Use specific determiners e.g. a, an, their, this, that, those and possessive pronouns

Punctuation/Editina:

Children can with greater independence self-edit their wiork for punctustion (full stops, capital letters, apostrophe (including for plural possession), exclamation marks, guestion marks,
commas to mark causes and to mark off fronted adverbials). With support from peers and class teachers; they can edit writing for vocabulary 2nd srammar choices. They use
opportunities to read their work out loud to support them in making changes that affects the piece of writing. Thizs may include the use of re-writing sentences in different ways. It iz
clear from books that this is an on-going part of lessons.

Terminology:
By the end of the Year children should be able to use and define the following words

Determiner, pronouwn, possessive pronoun, adverbial

Handwriting
Writing is joimed, apart from the letters that, when adjacent to one another, are bast l=ft un-joined.

All letters are farmed correctly and are consistent in size
Writing is spaced properly so that letters or words do not overlap




Year 5 Writing Progression

Compasition | Vocabulary, punctuation and grammar

Pupils should be taug bt to: plan their writing by:

ldentifying the sudience for and purpose of the writing, selecting the appropriate form and using other similar writing 25 models for their own Noting and developing initial ideas,
drawing on reading and ressarch whene necessary

In writing namratives, considering how authors have developed dharascters and settings in what pupils have read; Estened to or seen performed

| con plan my wwiting by identifying the oudience for and purgose of the witing, vsing other similor whiting ot madels far my own work

I cmn pian my writing by noting down and developing my initiel ideas, drowing an reading otfer wiiting wiere neceisary

1 e pilan iy writing af nematives by contidering how authors hove develoged charocters and feftings in whot the clats have read, hedard and seen in other stovies, ploys or fiims

Dralft and write by:

Selecting appropriate grammar and vocabulary, understanding how such dhoices can change and enhante meaning

| con wge a wide range of different sentence structures

| con draft and write by selecting the correct grommar in my writing. | con uge the following punctuetion correctly in my work. 4_# 1, °[ 1 -

Dralft and write by:
In narratives, describing settings, characters and atmosphere and integrating dialogue to comney character and advance the action
1 con write pieces desoribing settings, chorgcters and atmosphere and include speech that helps picture Lhe chaoradter and their persanality or mood

Draft and write by:
Pricising longer passages
I con dvaft and write by summarising fonger potsoges

Draft and write by:

Using a wide range of devices to build cohesion within and across paragraphs

Devices to build cohesion within a paragraph [for example, then, after that, this, firsthy)

Linking ideas across paragraphs using adverhials of time [for exam ple, later], place [for example, nearby| and number [for example, secondly] or tense choices [for sxample, he had seen
her befone)

1| con dvaft and write by wsing words sach o8 then, ofter that, this, firetly, to build comnections in o parograoh

1 co dvaft and write by dnking ideos across parogrophs weing odverbiods of time ey fofer, ploce, @ gooegeby ond number e fecondly or tense choites . e hod seen her befone

| oo ke devices fo Bunild cohesion within o paragraph @ g then, ofter that, i, firstiy

1 o dink ideas across paragrophs using adverbimls af lime eg. faber, place @.g. Aearby ond aumbers &g, secondly or fense choites &g, e hod seen her before

Drafft and write by:
Using further organisational and presentational devices to strocture teit and to guide the reader [for example; headings, bullet points, underlining]
1 e set ot my waork correchly and dke headings, binlet points, wnderinig depending o0 the pirpose of my wieiting &g, [etter, baflet, informetion text, inddrechions

Evaluate and edit by:

Asoessing the effectiveness of their own and others’ writing

1 e give feedback on and improve my own writing ond my cassmrtes” writing

1 e give feedback on and edit vocobalary, grommar and punctuation to make writing clearsr

Evaluate and edit by:
Proposing changes to wodabulary, grammar and punctuation to enhance effects and darify meaning
1 e draft and write by selecting the correct grammar én my wiiting. | oon use the following punctuetion correctly in my work. 4 # 1 (1 -




Evaluate and edit by:

Ensuring the consistent and correct use of tense throughout a piece of writing
[ can use different verb forms with consideration for the oudience and purpose
[ can mark and edit work to howe the correct tense throughout

Evaluate and edit by:
Ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register
I can mark and edit work 1o have the correct subject and verb ogreement

Proof-read for spelling and punctuation errors
[ can recd work looking for spelling errors and correct them wsing o dictionary
[ can progf read for punciuation errors including the use of brockets and other devices such os commas or hyphens used for the same purpose

Perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear.
[ can perform my own work o g group with some confidence changing the tone and wolume of my woice to make the meaning clear

Pupils should be taught to:
Develop their understanding of the concepts set out in English Appendix 2 by

Uising modal werbs or adwerbs to indicate degrees of possibility using adverbs [for example, perhaps, surely] or modal verbs [for example, might, should, will, must
I can indicate degrees of possibility usimg odverbs e.g. perhaps, surely or modol verbs e.g. might, should, will, must

Using relative clauses beginning with who, which, where, when, whose, that or with an implied (i.e. omitted) relative pronoun
[ con add information to my sentences wsing relotive clouses starting with: who, which, where, when, whose, that or by missing owt the pronoun

Indicate grammatical and other features by using commas to clarify meaning or avoid ambiguity in writing

Using brackets, dashes or commas to indicate paremthesis

[ caon use commas to make my writing clear to the reader

[ con use brockets and con also use dashes or commas for the same purpose

Terminology for pupils

rmadal verh, relative pronoun relative clause parenthesis, bracket, dash cohesion, ambiguity

I can understand the following terms: Modal verb, relative pronoun. Relative clouse. Porenthesis, bracket, dash. Cohesion, ambiguity




Fanning

Planning shows awareness of the purpose for writing and the audience they intend to write for.

Ideas are based an good writing models which they have explared.

Cvidence that apportunities to develop initial ideas wsing further research and reading have been provided.
In writing narratives children unpick haw authars have developed characters, settings te. in incressingly complex texts. This is evidenced in planning and writing.

Text

Fiction

Children plan and write the § part stary structure independently and with greater
canfidence. They with some support manipulate it by starting at any of the 5 parts.
They begin to select how to begin story openings based an the impact they want ta
create for the resder.

Children confidently start new paragraphs to show shift in place and time. They show
greater canfidence in starting new paragraphs for shifts in topic although they may
struggle to maintain this.

Children confidently use & range of cohesree devices betwean and acrass sentences and
paragraphs. They do this by making appropriate use of nouns and pronouns, adwerhs,
adverbial phrases and waried conjunctions.

Children continue to develap characters, settings and action in varying ways. They ook
at how writers cregte atrmasphere through tie uze of figurotive devices £.q.
Metophors, gimpilies. persanificotion ond orsmatoposis and epoly inte their awn.
Dislogue is punctuated correctly including a new line for @ new speaker. They continue
to integrate dislogue to further develap character and to advance the action.

Children can confidently write story openings wherse they develop character and setting
as well as create suspense. Children shauld begin to sxperimant with the
problemfdilemma &.g. may be more than one problem to solve. They begin ta make
claar links B0 the dilemma o thak thera i< cohesion within the stary.

Children show greater confidence in adapting their writing to mest the purpose. They
are gware of their audience and an-gaing changes to the writing reflect this.

Writing is cansistent is tense and persan.

MNon-Fiction

Children are confidently and independently organise their ideas around a theme.

The organisation of the text is logical and they confidently use range of layouts to suit the teat
type and purpose for writing.

Children continue to use tapic sentences, subheadings and heading to arganise and clearly
arientate the reader.

They begin to experiment with a variety of ways to open texts in order to draw the reader in
and to make the purpose clear e.g. rhetorical guestions, outlining of a debate, persuasive and
infarmative introduction to an instruction text

They decide, with suppart, on the mast effective arganisational and presentational features in
arder make the text easier to read and understand for the purpose and audience  they are
writing for.

Endings are just as effective as the apenings. Children select with greater confidence
appropriate endings because they have a greater understanding of the purpase they are
writing for: e.g. o perjanal opinion, response, extrdg information, reminders, queshions,
warnings, encouragement to the reader, @ direct appeai o the reader

‘Writing links information within a paragraph and across paragraphs with a wider range af
canjunctians. With suppart, they begin to make subthe links between paragraphs by making
references in the previous paragraph .9, Even though the fzard bhos on extroordingry diet, i
bears no comparisan to its habitoL

Viewpoint is established and maintained consistently mast of the time throughout an entire
piece of writing.

Purpase af writing is clear and children write for different audiences and can adapt writing far
this with greater confidence

Sentence |

Chikdren continue to uie & range of sentence types. They vary the conjunctions they use within a text. They develap their understanding of the types of conjunctions, particularly in non-

fiction and begin to apply this to their own writing.

Chikdren continue to edit and experiment with the sentences that they write in order to create different effects e.g. move araund sentence chunks, reshape them by lengthening ar

shortening them far meaning or effiect

They use sentences structures they have bean expased to in Year 3 and 4 and begin to use the sentence constructions taught in year 5 acrass a range of writing e.g2.
use relative dauses beginning with wha, which, that, where, when, whose ar an omitted pronoun

Cuperiment with embedded clauses &g, igg. 4. i
3_pd sentences &g, frightened, terrified and exhausted, they ran from the creature




2 pair sentences

Ad, zame ad sentences

Children continue to a range of conjunctions, adwverbs and prepositions to express time, place and causzs.

Children develop the cohasion in their writing by the use of varying conjunctions, appropriste use of nouns and pronauns, use of repetition of words or phrases to create chains of
reference, using adverbials for time, place, number [sacondly] and through tense choicas [he had seen her before]

Vocab/grammar

Children have a greater swareness and show more independance in up-levelling word choices, phrases, sentences, grammatical structures for effect on the reader.

Children use the perfect fiorm of werbs to mark relationships of time and czuse. This may not always be acourate.

Children show greater confidence in using standard English forms of verb inflections instead of spoken forms e.g. we were instead of we was and begin to apply this to their writing with
some consistency.

Children use “z" and "an’ correctly when writing.

They use z range of figurative and literary devices e.g. similes, personification, metaphaors, superlatives and comparatives for effect on the reader

They use the spostraphe for possession with plural nouns e.g. the girls' name, the girls name with greater consistency

Usze =pecific determiners e.g. a, an, their, this, that, those and possezsive pronouns.

Punctuation/Editing:

Children begin to self-edit their work regularly and it is clear to see that this iz an on-going part of their learning.

They continue to edit writing for punctuation they have been taught, for vocabulary and grammar to enhance efifects and to darify meaning e.g. correct subject verb agreements when
using singular and plural [e.g. The list af items isfare on the desk]. In addition they begin to make distinctions between language of speech and writing and select the appropriate form for
the purpose and edit for this as and where needed. Children may =till reguire support with this but are beginning to show maore confidence with it

Children continue to edit for the correct use of tense so that it is consistent throughout an entire piece of writing.

Punctuation: Children use, apply and edit for punctuation 2s and when it is taught. In addition to Year 3 and 4, Year & nead to know:

Using brackets, dashes or commas to indicate parenthesis

Terminology:
By the end of the Year children should be able to use and define the following words:

modal werb, relative pronoun relstive clause parenthesis, bracket, dazh cohesion, ambiguity

Handwriting
Children write with increasing legibility, fluency and with increasing speed through improving choices of which shape of & letter to use when given choices and deciding whether or not

to join specific letters/
Children use the best writing implement that is best suited for a2 task.




par 6 Writing Progrewsion

Composition ) Vocabulary, punctuation and grammar

Pupils should be taught tod plan their writing by

ldentifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own noting and developing initial ideas,
drawing on reading and reseanth where necessary

In writing narrathnes, considering how authors have developed characters and settings in what pupils have resd, Bstened to or seen performed

I can change my writing o it the sudience and purpose and choose the comect form and change the lsngusge and senfence lenglh for the purpose

| can plan my wiiting by recording my frst thoughts and building on those ideas wsing wihat | have read or need fo find out about 65 necessany

Draft and write by:

Sedecting appropriate grammar and vocabulary, understanding how swuch choices can change and enhance meaning

The differemnoce betwesn vocabulary typical of informal speech and vocabulary appropriate for formal speech and writing [for example, find out — distover; ask for — request; go in —
eniber)

1 foh e grarmimer amnd vwacabikrey which i switsd to dhe purpode of my wribing

Draft and write by:

In narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and adwance the action

I con pian o detailed choracter and / or sedbing o hove an effect in the reader and wie ideas from what | have read, heard and seen in other stodes, plays o fiims

I e dite pidces describing setbings, chonrcters ond atfmosphers gnd include speech that helps picture the chorodhers personality or mood of Wwel o mrowing Bhe achion foriderd

Draft and write by:
Préciding bonger passages - 1 oon draft and wiite by accuraiely préciting longer pasdages

Draft and write by:

Using a wide range of devices to build cohesion within and across paragraphs

Linking ideas across paragraphs using a wider range of cohesive devices: repetition of a word or phrase, grammatical connections [for example; the use of adverbials such as on the
other hand, in contrast, or a5 a consequenos|, and &llipsis

I can wrse different technigues to make my weiting flow and link poragraphs

1 .o dinek ideas aerass paragraphs wing o wide ronge of cofetine dedces sich repetition af o word oF phrose, graommoticol comnections ond @fifasic

Draft and write by:

Using further arganisational and presentational devices to structure teit and to guide the reader [for ekample; headings, bullet points, underlining)
Layout devices [for example; headings, sub-headings, columns, bullets, or tables; to structurne bext|

1 eah st ot my work wsing headings, sub-headings, columanz, tables or bulfet paints fo SEructure the text and to guide the reader

1 con de dayaul devices such ar headings, sub-headinegs, colirmns, buliets, or tables, to structure taxe

Evaluate and edit by:
Azsessing the effectiveness of their own and others’ writing
1 .can give redrsoned feedback on mine and others' work bo improve it

Evaluate and edit by:
Proposing changes to woatabulary, grammar and punctuation to enhance effects and darify meaning
1 .can give redrsaned fregdback on o text ond suggest changes to varahlory, grammaoar and punctuation ba make the meaning clearer

Evaluate and edit by:
Ensuring the consistent and cormrect use of tense throughouwt a piece of writing - [ can mark and eait wark o fuve the corract tense throughout

Evaluate and edit by:




Ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register
I can mark and edit work to have the correct subject and verb ogreement

Proof-read for spelling and punctuation errors
I con read work looking for spelling errors and correct them wsing o dictionary
I can proof-read for punctugtion errors, including use of semi-colons, colons, dashes, punctuation of bullet points in lists, wse of hyphens

Perform their own compositions, using appropriate imtonation, volume, and mowvement so that meaning is clear.
I con confidently perform my own work to g group and moke sure it sounds interesting, confrolling the fone and volume so that its meaming is clear

Pupils should be taught to:

Develop their understanding of the concepts set out in English Appendix 2 by recognising wocabulary and structures that are appropriate for formal speech and writing, including
subjunctive forms

The difference between structures typical of informal speech and structures appropriate for formal speech and writing [for example, the use of question tags: He's your friend, isn't he?,
or the use of subjunctive forms such as If | were or Were they to come in some wery formal writing and speech]

{ can change the vocabwary fo suit the purpose such as using formal and informal language appropriaiely in my wiiting

I can understand the difference between structures fypical of informal speech and siruciures approprate for formal speech and witing

Using passive verbs to affect the presentation of information in a sentence [for example, | broke the window in the greenhouse versus The window in the greenhouse was broken (by
me]].
I can use the passive fo affect the presentalion of informalion in a sentence

Using the perfect form of werbs to mark relationships of time and cause
I can use the perfect form of verbs to mark relafionships of fime and cause

Using expanded noun phrases to comvey complicated information concisely
| can use expanded noun phrases to explain complicated information simply

Indicate grammatical and other features by using commias to clarify meaning or avoid ambiguity in writing

Using hyphens to avoid ambiguity [for example, man eating shark versus man-eating shark, or recover versus re-cover]

I caon use hyphens for darity e.g. man egting shark or mon-eating shark

Using semi-colons, colons or dashes to mark boundaries between independent clauses [for example, It's raining; 'm fed up]/ use of semi-colons within lists
I con use the semi-colon, colon and dash to mark the boundary between independent Clauses e g. It's raining; 'm fed up

Using a colon to introduce a list

I can use the colon to introduce o list and wse semi-colons within lists

Punctuating bullet points consistently f bullet points to list information

I con use bullet points to list informaotion

I can use the full range of punctugtion | have been taught, including colons and semi-colons to mark the boundary between independent clouses

How words are related by meaning as synonyms and antonyms [for example, big, large, little]. - [ can understand how words are related by meaning as synonyms and amonyms

Terminology for pupils
subject, object active, passive, synomym, antonym ellipsis, hyphen, colon, semi-colon, bullet points
I con understand the following words: subject, object, octive, passive, synonym antonym, ellipsis, hyphen, colon, semi-colon omd bullet points




PManning

Planning shows a clear understanding of purpose and audience,

Children use good writing models, further reading and research to develop initial ideas.

In writing narratives children unpick how suthars have developed characters, settings ete, in inoreasingly complas Baxts,

Text Non-Fiction

T Children confidently and independently arganise their ideas araund themes.

Fiction They dewelap & wide range of cohesive desices ta link ideas across paragraphs e g semantic
Children continue to manipulate the 5 part story structure by: cahesion (e, repetition of a word ar phrass ), grammatical connections {e.g. the wie of
Crepting suspenie of different paints adverbiaks such as on the ather hand, in contrast, or & a conseguence) and elision {e.g. yout
Lise cliff hongers devices, such as headings, scubheadings, columns, bullets ar tables to structure a text), They
Flashbocks/forwards miake subtle links between paragraphs by making references in the previous paragraph 2.4.
Srart story of oy padnt of the 5 part stracture Even though the iserd fas an extroordingry diet, it begrs no compensan b its hobitat.
Maintain plot consistently They select with suppart the most appropriate and effective way to apen a text in arder to
Children can confidently arganise their writing into paragraphs to indicate shifes in time, draw the reader in and ko make the purpose clear.

place and topic. They continue ta use a range of technigues to imvolve the reader eg. rhetarical guestions,
Children onfidently and independently vary haw they create cohesion between and camments, questions, observations.

across sentences and paragraphs. They independently decide on the most effective organisational and presentational features in

Chikdren develop characters, settings and action in varying ways. They create ardér to make the text easier to read and understand for the purpose and audience  they are

etmasphers throvgh the bse of figurative Janguoge which they uss for sffect writing for. They create publishing formats to enhance text type and engags the reader with

Diologiee & punctuoted correctly ang s ased to dévelop character and advance the same direction.

action o that there is purpose to the diologue. Emdings are just as affective as the apenings. Children use appropriate technigues o conclude
Children canfidently adapt their writing to meet the purpase. They are awirce of their tents that link to the purpose of the writing 2.g. o personel opinian, response, sutra

audienos and an-gaing changas to the writing reflect this, Information, remingers, questions, warmings, sncodragement ta the réadey, o direct appeal b
Wiriting i consistent throughowt the entire piece in the use of tense and persan the reader.

Yiewpoint is establiched and maintained consistently thraughout an entire piece of writing.
Writing i% baginning to show balanced coverage af a topic.

Purpose of writing is clear and children write for diferent audiences and can adapt writing far
this independently and with greater confidence. They usually select the appropriate style e g
farmal! informal and can with tuppart maintain this,

Sentence |

Children continue to use & range of sentence types far effect

They vary the conjunctions they use within a text, They apply & wider range of the different types of canjunctions they have laaked &t particularly into non-fiction.

Children begin ta self- edit with some suppart if needed and experiment with the sentences that they write in order ta create different effects g, move around sentence chunks,
reshape thiem by lengthening or shortening them far meaning or effect

They use the santence structures taught in year 3, 4 and 5 with confidence. They begin to use and experiment with the following sentence constructions:

Understand the difference between structures typical of infarmal speech and stroctures appropriate for formal spesch and writing (such as the use of question tags, eg. He's pour friend
it he? ar the use of the subjunctive in some sery formal writing and speech| as in if  were pou, Use of active and passive werbs to create affect to affect presentation of information
Year & sentence structures

De: De (description: details] sentenoes, 041} sentenees IF if, if then sentences, 3 bad — {dash) question? Seolegops some: athers sentences, lrony sentences




Children continue to a range of conjunctions, adverbs and prepositions to express time, place and cauza.
Children develop the cohesion in their writing by the use of varying conjunctions, appropriate use of nouns and pronouns, use of repetition of words or phrases to create chains of
reference, using adverbials for time, place, number [z2condly] and through tense choices [he had seen her before] with greater confidance

Vocabfgrammar

Children are growing in independence when up-levelling word choices, phrases, z=entences, grammatical structures for effect on the reader.

Children use the perfect form of werbs to mark relationships of time and cause with consistency and grester accuracy.

Children show greater confidence and more independence in using standard English forms of verb inflections instead of spoken forms 2.2 we were instesd of we was and correctly
apply this throughout an entire piece of writing and across of range of writing

Children use ‘s' and “an’ correctly when writing consistently and with sccuracy.

They use = range of figurative and literary devices e.£. similes, personification, metaphors, superlatives and comparatives, slliterstion, onomsatoposia for effect on the reader. If children
hawe secured this and use them with effect they begin to experiment with other literary devices 2.2 hyperbole and idioms

They use the apostrophe for possession with plural nouns e.g. the girls' name, the girl’s name with consistency and accuracy

Use specific determiners e.g. a, an, their, this, that, those and possessive pronouns

Punctuation/Editing:

Children show greater independence when editing their writing.

They understand that they nesd to edit for punctuation that has been taught to them and that within a piece of writing they show a range that they have been exposed to.

They can look &t sentence structurss in terms of grammar 5o that sentences makes sense e.g. subject-verb sgreements, sppropriate use of standzard English, distinctions between
languzge of speech and writing, varied werb forms etc.

They can re-write and re-work sentences for effect if and when needed to have greater impact on the reader.

The editing process showing a growing understanding of the purpose they are writing for and because of this they re-shape/edit szlected parts of their writing.

Punctuation: Children use, apply and edit for punctuation 25 and when it is taught. In addition to Year 3 and 4, Year & nead to know:

Using hyphens to avoid ambiguity ,Using brackets, dashes or commas to indicate parenthesis, Using semi-colons, colons or dashes to mark boundaries between independeant clauses
Using a colon to introduce a list Punctuating bullet points consistently

Terminology: subject, object active, passive symonym, antonym ellipsis, hyphen, colon, semi-colon, bullet points

Handwriting
Children write with increasing legibility, fluency and with increasing speed through improving choices of which shape of 2 letter to use when given choices and deciding whether or not

to join specific letters/
Children use the best writing implement that is best suited for 2 task.
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Writing Outcomes Overview 2021-2022

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 3 | Entertain: Entertain: Infigrm: Entertain: Character focus Inform: Entertain:
Formi: Lyrics Form: Portal story Form: Mon-chronological Form: Story Form: Mewspaper report Form: Fable
Text Driver: Walking Round Text drivers: lournsy report Text driver: Mary Anning and | Writing from a viewpoint Text driver: The Koala who
Purbrook Leon and the place between Text Driver: Animzl the Sea Dragon Text Driver: | was thers could
Billy on EIf Road - Corbett descriptions,fact files {Boudicca's army)
Form: Setting description
Taxt Driver: The Wizard of Oz
Form: Diary
Text driver: The Wizard of Oz
Persuade: Enteriain: Infiorm: Enteriain: Enteriain: Infiorm:
Formi: Letter Form: Poem Form: Instructions Form: Playscript Form: Historical setting story | Form: Explanation
Text driver: Belonging" Walk Text driver: Winter Crept - Text driver: How to wash a Text driver: Mary Anning and | Text driver: Text driver: How a plant
to School' resource packs perzonification waolly mammoth the Sea Dragon Animation — Veni Vidi Wici Srows
How to catch a dragon (Pie
Corbett)
Entertain:
Form: Song Lyrics
Text Driver: The Bare
Mecsssities
Year 4 | Entertain: Entertain: Entertain: Inform: Entertain: Entertain:
Form: Diary Form: Suspense part of & Form: Description Form: Mon-chronological Form: Story chapter Form: Five part story
Text driver: Tom E3tes story Taxt driver: Iron Man report Text driver: Cloud Busting Text driver: Demon Denfist
Text driver: Escape from Text driver: Dragonchogy
Fompeii
Entertain: Infiorm: Discuss: Entertain: Persuade: Infiorm
Form: Poem Form: Mewspaper reports Balanced argument: Should Form: Diary Form: Speech Form: Informational Leaflet
Text driver: We are Eritain Text driver: Survivors robots replace teachers? Text Driver: Range of Angho Text Driver: Ranse of Text Driver: Teeth
Text Driver: How to Build a Saxon texts Viking texts informational texts
Robot
Infigrm: Entertain: Infigrmm: Entertain:
Form: Biography Stories for Form: Song Lyrics Form: Instructions Form: Myth

Text driver: Boys who Dars to
be different

Text driver: | Lava ¥ou

Text driver: Animation - Sirl
and Robot

Text driver: Eric and the
viking szga




Year 5 | Entertain: Inform: Entertain: DiisCuss: Entertain: Infiormm:
[Fom; Form: Mon-chronological Form: Sci-Fi setting Form: Ealanced argurment - Form: Poem— Ode to the Formi: Biography
Text driver: Bitter Chooolate report Taxt driver: Cosmic should animals be kept in Gresk Text Driver: Famous scientist
The kiary Rose captivity? Text driver: Ode to Greek information
Text Driver: The Tin Forest food.
Persuade: Entertain: Infiorm: Persuade: Entertain: Infiorm:
Formi; Persuasive Argument Form:; Adwventure story: plot Form: Explanation Formi: Trawvel Guide — Brazil Formi: Greek hMyth Formi: |5t person recount
Text Driver: Fair Trade texts focus Text Driver; SCience Text Driver; Travel guidss Text Driver: Who Let the Gods | Test Driver: Science - Forces
Text driver: Treason texts/OT/Moon Buggy from around the world out?
Year 6 | Inform: Persuzde: Entertain: Inform: Entertain: Description Entertain:
Form: Mon-chronological Form: Latter Form: suspense paragraph Form: Explanation Formi: Encyclopaadia entry [Formi: Instructisns
report Text Driver: Plastic pollution Text driver: Room 13 Text Driver: Circulstony Text driver: Fantastic Baasts How to deliver 2 parcel to the
Text Driver: The Might Maya System witch
Text driver: The Errand
Entertain: Infiorm: DisCLUss: Persuade: Infiorm: Infiormm:
Form: Form: Explanation Form: Balanced argument Form: Emiail Form: Hybrid text Form: Mewspaper report
Text driver: The Curse of the Text Driver: The Water Cycle | Should Tutankhamun's Text driver: Pig Heart Boy Text Driver: Charles Darwin Text driver: Letters from the
Mgy artefacts lzave Egypt? Lighthouss

Text Driver:




Year 3 English Learning Journey — Autumn 1

Week 1

| week 2

Week 3

week 4 | weeks

Reading

Project X set up, listen to individual readers
to establish decoding level.

Voices

IN THI

PARKN

Writing

|-

‘

A\
N
——

Setting targets for
the year/PSHE based

N

The Dot

writing

(€)
"walking
round

What do | see?”'
Children re-writs
words to 3 song to
include their senses
and information
zbout the local area

(€)
Emerald

Palace

setting description of 2

similar location/image
stimulus.

‘The yellow brick rogg
stretched off into the
distance, but on the
horizon, somathing
sparldgfi:...‘
T

Y

.
Children write 3 diary entry

imagining they have been
transported somawheres new

(€)

Children write 3 persuasive letter detailing why it is important for
as many children as possible to walk to school.

(P)




Exemplar writing planning

Year Group: &

Subject: English writing

Purbrook Junior School Short Term Planning

AUDIEMCE: Mr Humby
(councillor)

PLRPOSE: PIE (persuade)
Form: Letter

Text driver: Plastic Sucks

Session 1- PAC session
Immersion into topic

(longer session — NB — possibly

two days)

Session 2 — Immersion
(If needed finish off the
debate so that audience
and purpose is clear to

children)

Session 3

Session 4

ASSESSMENT MID-POINT
OPPORTUMITY

Session 5

Learning Question
Key Focus

Teaching Points

Steps to sucCcess

Dwring aszembly Year & teachers to
set up shared area as the plastic
pollution hook. Area to include:

Scattered plastic bags
Iwith images of animals
that have been tzught up
in plastic wastz)

One use plastic items e.g.
plastic knives and forks
coffee cup lids, water
bottles, straws

Statistics about plastic
pollution

Mews related articles
about plastic pollution.
In class video footage
highlighting the issue (in
clazz with teacheras a
class)

Year & to stay in the hall after

sssembly to introduce the hook 2.8

shared area has beensetupaza
hook to our next topic. Children to
spend time &t each station to think
shout what the focus of learming
for the next 2 term will be.

Whst are their thought=?

What big questions does this open
up? Discuss the term ‘big’
questions.

Children to return back ta class and
discuss their thinking bazed upon

LO: How can | make my
argument more
persuasive? (Key learning
throughout the unit)

LQ: How do writers make
their writing persuasive?

LO: Can | use what |
know to write my own
persuasive paragraph?

LO: How do | plan for
pErsuasive writing?

Show children = short
extract of an izsus they can
relate to e.g. earlier badtime
for children. Discuss the key
element that makes it more
persuasive —uzs of hard facts
znd emotive language (there
are migre but the foous will
be on the above)

5o that children can sze the
impact, take these out of the
paszzage and discuss the
effect on reader.

Key teaching: Mow show
children how you used
information to include in
wyaour extract madelling the
steps to success 35 below.

Discuss the key purposs of
persuasion =.g. to persuadse
or convince the reader that
wihat you think is correct ar
valid. Your argurnent
sttempts to arrive at a
logical solution to an issue.
Explain that writers use
technigues to help us to this
e.g. facts and emative
languzsge.

The key learning for today is
finding other techniques
writers” use that can help
us. Model this process using
the WAGOLL and comparing
it against & non-persuasive
letter.

hodel the steps to success
for part of the letter.

Mewe l2arning to draw out:
Hyperbales

Superlatives and
comparstives

Children to re-cap taught
learming to date.

Tell children that youw would
like them to write 2
paragraph to use as the
tezcher to persuade you
about having an afternoon
break. Successful entries will
be put farward to Mr
Williams.

Give children the
information need to
formulate their paragraph
e.g. facts, emotive words,
exsmples of hyperboles,
forceful phrases
[imperatives), rhetorical
questions, dare to disagres
languzge, quotstions, expert
apinions, opinion 3= facts..

Show children the bosx
frame with audience,
purpose and key features
slready in placs.

hdodel how to organise your
ideas and how to build up
information around each
paragraph.

[Base model plan on writing
to Rob Humby bt with a
different focus)

hdodel how you decide upon
the purpose of each
paragraph and the resson
behind it. Discuss how the
purpose of the parzgraph
supports your thinking of
what to include:

e.g. paragraph 1-
Introduce myself

Highlight the izzus and the
way | feel sbout it
Therefore writing should
include - hard hitting facts,
emotive l[angusge and
hyperbalas.

| cam find information abowt
the use of single use plastics

Rezd the persuasive letter
and the non-persuasive

Success criteria:
Children to construct

| can decide upon the key
purpose of my paragraph.




the questions they weera given at
the start e.z. From what you have
seen, what big guestions can we
ask?

As a dass push thinking towards
Howr wasteful are we?

From thizs, children to debste and
group under three heading e.g.
We still waste a lot of materials,
We hardly waste anything,

It has improved but it could be
better

Children to use chalkbosrd to
construct their responses and begin
the debate. CT to introduce ABC
zpproach to debate (add, build,
contest]

CT o scribe key thinking and ideas
for waorking wall.

CT to draw thinking back and link
the debate to persuasion. Finally
intreduce the audience and
purpose to the writing unit
Audience: Rob Humby

Purpose: To persuade him to help
us reduce the use of single uss
plastics in schools by supporting us
in becoming part of the UK's largest
crisp packet recycling scheme.
https:/fwww terracycle.comf/en-
GB/brigades/cri cket

from the resources given to
me.

| cam sift through the
information to find what is
suitzble and will support my
argument.

When | read this
information, | 2m thinking
shout how it makes me fzel
&5 the reader 2.g. As the
rezder, | feel like | should do
something...

As the writer, | am starting
to think about the impact
this information will have on
Raob Humby e.g. If | write this
| think he will fieel...

lettar.

Work with 2ach sentence at
= time.

Iz there anything in that

sentence that persuades
wyou as the reader? How

does it persuads you?

independently (use as AFL)
Discuss as 3 class record.

hzrking of work will be
sgainst this.
CT to plan im s2ssions that
address identified issuss
from assessment.
Im addition check for

*  Use of formal

Woices
*  Coheszion of ideas

within a paragraph.

| can link the purposze to the
features of persuasive
writing | want to include

| can draw wpon previous
learming =.g. WAGOLL,
wiorking walls and
information board from
earlier sssions

| can magpie ideas that |
koo | find tricky e.g. how |
make one paragraph to link
to the mext, how | can start
each sentence...

| uze bullet notes of key
things aon my plan to give
me an idea of what to write.

Task Core

ixed ability groupings

Greater depth
opportunities

Mixed ability groupings

Children given resources

& 8. access to websibes and
texts to retrieve information
from.

CT to ensure that texts and
suggested webpages are
suitzble for resding =ges of
learmers. Scaffold through
pre-teaching, limiting the
amount of resding materizl
=nd finzlly and adult

Children continue with the As above. Children to plan their
class model 35 started by CT. letter to Rob Humby

Give children the extract at Look for children wha As above — looking for the
the start (Ma input] Can they | highlight the cpposing visw. opposing view and

identify the persussive
features? Discuss as group.
CT to disouss the intended
impact on the resder with
thie children.

Dizcuss the importance of
being aware and having an
argument for the opposing

If theze children finish
earlier they are to annotate
wihry they chose to includs
thie information they nesd
referring back to their
learming and understanding
of impact on reader. I
needed, provided sentence

highlighting this.




SUppOrt. view) barriers for what you stems fior this.
are asking for.
SEMD support Give children the persuzsive | Opening sentences and Scaffolded plan with
Mixed ability groupings techniques with examples a5 | given structure. paragraphs already
& colour coded guide. identified. Give children a
Children to identify thess in scaffold sheet to magpie
the WAGOLL
from e.g. sentence
starters, cohesive devices
(=
Suggested Scaffolds CT and adults to support and MEXT LESSON FOLLOW UP Pre-reading of WAGDLL Sentence openers CT to support weaker ARE

scaffold thinking of key children.

If needed some adults to act as
scribe for some learners.
CT's to organise this.

Assessment opportunities

LEARMING: AFL — this may
be better as a GD focus the
next day dependent on
understanding of main
group?

CT to collect and type all
facts that children hawe
selected to use. Give these
back to children and explain
that we can't use them all.
We need to find the best
anes.

hdadel this using = target
board and the languags of ...
&5 3 wiriter | want to write..
because | want my reader
to... GO thinking

Children to cut up the facts
and place on 3 target board-
yellow (this will have 2 good
impact on my reader] red
[thiz is am interesting fact to
include about the issue) blue
[thiz is a fact zbout the issue
but won't have much impact
on my reader)

Infarmation sheet

at planning stage.

MID ASSESSMENT
LESSOM

CT to have a look at
children's planning to
ensure good quality of
written outcome.




Writing planning pro forma

Purbrook Junior School Short Term Planning

Piamemed kimar Sobans

Wear Eroup:

Subject:

Saszion 1 Session 2 Seszion 3 Seszion 4 Session 5

Learning Question
Key Focus

Tzaching Points

Steps 10 SUCCESS

Task Core

Greater depth
opportunities

SEMD support

Suggested Scaffolds

Asssssment opporiunitiss




Assessing Writing

Purbrook Junior School

Marking and Feedback:
Feedback and marking should be completed, where possible, within the lesson. All marking
and feedback is given in line with our marking and feedback policy.

Formative Assessment:
Teachers will continually assess the children’s writing ability during whole class writing ses-
sions. Writing Evidence Gathering Grids (WEGGS) will be updated regularly for individual chil-

dren to track their on-going progress.
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Year 3 WEGG

Name:

Autumn

COMPOSITION: PURPOSE & AUDIENCE

Write for real purposes and audiences, demonstrating understanding of the main fea-
tures of different forms of writing.

Write using a rich and varied vocabulary.

In narrative create simple settings, characters and plot.

Begin to use direct speech within narratives.

Use paragraphs as a way of grouping related material.

In non-narrative, uses simple organisational devices (headings and sub-headings)

Select nouns and pronouns to provide clarity for the reader and begin to vary to av
repetition

Evaluate the effectiveness of writing and suggest improvements.

Proofread for spelling and punctuation (see Y3 age-related expectations for accuracy
below).

GRAMMAR

Write a range of sentences with more than one clause by using a
wider range of conjunctions (when, before, after, while, so
because, although).

Add detail and precision through expanding noun phrases using
pre-modification (secure and extend from Year 2).

Choose language to
suit the purpose and
audience:

Use present and past tense correctly, including use of the pre-
sent perfect instead of the simple past.

Express time, place, cause and enhance cohesion using adverbs
(soon, therefore, finally) and prepositions.

Know when to use a/an

PUNCTUATION

Demarcate sentences accurately throughout using capital letters, end punctuation and
commas in lists (secure from Year 2).

Use inverted commas to punctuate direct speech.

Use apostrophes for contraction and singular possession correctly (secure from Year 2).

TRANSCRIPTION

Spell correctly words that have been previously taught, including...
common exception words from KS1;
previously taught homophones;
those with known prefixes and suffixes.

Use and spell correctly many words from the Year 3 / Year 4 spelling list.

Use phonic knowledge and morphology to make plausible attempts at spelling unknown
words, spelling some correctly.

Use joined up writing consistently and independently.




Year 4: Writing Evidence Gathering Gnd (WEGG)

Datanile’book:

Mame:

Wirne for real pumposes and audiences, demaonsirating understanding of (he
rmain features af differant forms of wiiting

Wrre using & nch and vaned wocabulany approprate 1o pumpees and fam
ibeginning ta use figuralive Bnguage such & similes, alileration o build &
piciure)

Wite narratives with a dear plal, and describe setings and characiers
astablishing viewpoin.

Dpenings and clasings are signalled and well developed

In non-narradves, uses smple ogansational devices appropriate b fom

Make affective choioss about using direct speech within ramatives

Use paragraphs (o organi=s ideas arcund & theme, &0, making use of topic
SEptance If rr-raralive

Use pranouns and nours sithin ard acrass senbercas ba aid cahesian and
avoid repalition

COMPOSITION: PURPOSE & AUDIEMCE

Evaluate he effectiveness of writing and sugpest improsements.

Proofread for speling and punciuation (See Y age-related sxpectations far
accuracy below).

Write a range of sentences with mare than one
clause by using & wider range of conjunclions
{wwhen, baefore, afer, while, 55 bataluse, 3fmaLugn|.
Al detal and precisan theough expandng noun
phrimas (madihcation bafare e noun and
prepasitionsl phessas alter the o - the s3nct
e mathematics eacher with curly hair)
M Cha . . IMake accurate use of presant and past lense
= o5 [anguage o . ) ;
= | suit the numoss and _._._..n...__..._.__.u_ sample, progressie and perdact foems
i , {seEsure fram Year 2 and 3).
L] audienios Use Standard English vert inflachans., insbeasd o
local dialect forms (19 ware irsfeasd of we vas |
O irsiead of | done).
Express hme, place, cause and enhance cobasion
using adverbs and adeerbials, somedimes fronled,
including prepasilional phrasas (g arsione,
Soon, fnady, before damw, ouring hreak in ime
Cave because o Frad).
Demancate senbences aocurabely thrawghout using capital keibers and and
m punctuabion (secure fram Year 2}
m Use commias alor fronted ackaeabials
W Use invveriad commas and other punciuston o mocate direct speach
m accuralely (ICAP]]
W Use apoatraphes comactly (contractian, singular and plural passession)).
pe | Spel comactly words that have been previcusly tsught, including. .
E = & comman axceplion wands from K51
..H.. o = previously Bught homaphones
m _m #  Chipge with kreown prefines and suffoes.

Use and spell carmectly most wards Tram the Year 3§ Year 4 speling list

Use phonic knawledge and mophalogy o make good altempis o, and
chiesck the spalling of, tnknawn wards.

Use joimned up writing consistently, indepandently and fuenthy.




Year 5: Writing Evidence Gathering Grid (EGG)

Name:

Luiumn

COMPOSITION: PURPOSE & AUDIENCE

Wite for a mnge of purposes and audiences, selecting language thas
shows awarene=s of the reader (e.g. simalifying voeabulary for a paung
audisrics; maintaining impersonal Brgusgs ina more fomal infoematian
bt}

Wit using a rich and vaned wocabulary appropriate o purpess and farm b
create Fmasphens ws=ing a range of devices such as figurathee language

Wirite narratives with a dear plal and describe seifings and charsciers
marntaning viewpaint

In non-narradee, use further organsational and prasentational davices to
stnictune fext and o guide the reader appropnale o form.

Use dialague m narmatives 1o comesy characler ar advanos the achan
Choose the appropriate regster for the language of speach in wiiting 2.9.
callagquial language within dialogue, quates in reports

Use & range af devices o builld coheson within and scross parsg@phs:
= macune he use af pronouns or nouns wishin and across saniances
S aidd cabesion and avoid repebbion
= link ideas using adverbiaks of fime, place and number;
= link ideas usng lense choioss (eog e R0 58 her hefone inslead
al he 534 her befane)

Make dhoices in drafing and revising writing, shawing understanding of
hoew thess enhance meaning

Praoofread for speling, punciuation and grammalical erors (e.g
subjectiverd agreements, tenss use),

GRAMMAR

use a range of verd forns, particularly the perfect, %o
mark rellionships of lime and couse.

Selact a0 propiabe use madals and adearbs o indicate poesibiity

grammar and
ol ulary 1o
chianpe and

caney comghcated inlormabon cancsaly by using
pre= and post-rmodification of nouns, induding relatie
ClAUSES,

EPFANCE MEAnm
g use a range of clause struchimes, somebmes varying

Sher posibon withim in fhe senbamces for efect |sacure
aned mxiend fram Year 43

Use relatree clauses beginning with wha, which,
where, when, whoes, that

PURCTUATION

Demarcate senbences accurately thrawghout, wsing capital letiers, full shaps
question marks, exclamatan marks and the punciuation of direc? spaech
{emsured froem Yaar 4],

Indicate parenthess using brackets, commas or dashes

Use & colon b introduce 3 list

Use punctuation o ensure meaning is clear, partioularty commas o darty

TRAMZCRIPTION

Spel cormactly words that have bean previously taught, including. .
= CYear 3id statulory words;
& camman exception words friom K51
= previoush taught homaphones

Use and spell camaectly many words fram the year 5 ¢ year 8 spelling 1.

Make good attempts at, and check the spelling of, some mecommon o
rmane armbitiaus vocabulary.

Conver! nauns or adesctives wo eerbs using ‘ate’, ise and

Mantan legibilty in jained handwrting when witing at spead.




Year 6 Age Related Writing Expectations

WOREING TOWARDS EXPECTED LEVEL

Cain aTibe 1or a range of purposss

Cain UsE paragraphs to crganise ideas

m marratrees, | can descoribe setiings and charachbers

i rdn-nanrative writing, | can vse smple devices bo sbrucbune the
wii bing and support the reader (e headings, sub-headings, bullet
paints|

Use mosily cormectly capital letiers

full stps

gquiestian marks

comimnas Tor lists

apostraphes for condractian

car spell correctly st wonds from the year 3§ year 4 spelling list,
and same words fram the year 5 vear & spelling kst

cari wribe legibiy.
WOREING AT EXPECTED LEVEL

car wribe for a range of purpcees and audiences {incuding a shart
sl

can creating atmosphere in settings and characters (e g (igJang
suspenze, show not tell)

car imbegrate dialoguee to convey character and advance the actian

can sebect wocabulary ang using condracted forms in
grammatical structures that dialogues in narative
reflect what the writing reouines, wsing passiwe verbs to affect bow
daing this mastly appropriately information is presented
wsing mocal werbs to suggest
degrees of possibility

car use a rarge of devices to build cobesion [e.g. oonjunctons,
acwerbials aof time and place, pronours, synanyms| within ano aorces

paragraphs
can use verk tenses cansistendly and cormectly throughout their
wribing
can use the range of punchuaticn | semi-colons
taught at key stage 2 mostly colons
correcthy dazhies
b lbet paoimis
Ivypeens

inverted coimmas

cari spell correctly st words from the vear 5 7 year & spelling list,
ard use & dictianary to check the spelling of unoomman ar more
amibitious wocabulary

cari maintan legibility in Jined handeriting when writing at specd

WORKENG AT GREATER HEFTH WITHIN THE
can wribe effectively for a mnge of punposes and audienoes, selecting
the appropriate form and drasing incependently on what they have
reac as models for their o writing fe.g. likerary languags,

characbersation, struciume)

can distimguish bebessen the language af speech ang writing anc
Chicaose T apoincp e regster

Cain ERRTTISE an assured and corscious cantral ower lewels ol
tormality, particularty through ranipulating grammar and wacabubing
o achikewe this

can use the range of punchuation taught at key stage 2 cormectly (25
semi-calons, dashes, colons, hpphiens] and, when necessary, use such
punciuation preciely to enhance meaning and awakd ambiguity.




